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 Background: One of the most important effective factors in the discussion of 

motivation and academic progress can be found in the concepts of 

procrastination and academic hope. Therefore, the present study was conducted 

to compare the effectiveness of reality therapy and solution-oriented therapy on 

academic procrastination and academic hope of secondary school girls in 

Bandar Abbas City.  

Methods: The research was semi-experimental with a pre-test-post-test design 

with a control group. The statistical population of the study was made up of all 

the female students of the second level of secondary education Bandar Abbas in 

the academic year of 2023-2024. Using the random sampling method, 45 people 

were selected and randomly assigned to two experimental groups and a control 

group. The research tools were Rothbloom and Solomon's academic 

procrastination questionnaires and Campbell and Cowen's academic hope 

questionnaires. The data were analyzed using covariance analysis. 

 Results: The results showed that there is a significant difference in academic 

procrastination (P < 0.01& F = 514/91)  and academic hope (P < 0.01 & F = 

184/61) between the subjects of the experimental and control groups in the 

post-exam and follow-up stages in favor of the two experimental groups; Also, 

the results of the Bonferroni test showed that the difference between reality 

therapy and solution-oriented variables in procrastination and academic hope is 

significant in favor of reality therapy.  

Conclusion: Both approaches, especially reality therapy, can be used to 

improve students' procrastination and academic hope and ultimately increase 

their academic progress. 
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Introduction  

In any society, paying attention to the 

psychological, educational, cultural, and interests 

of students and providing the necessary 

background for the growth and success of students 

who are the future builders of the country is 

considered an important issue in the field of 

education (1). Discovering and studying variables 

affecting success helps to better understand and 

predict effective factors in school (2). The 

educational status of students, especially secondary 

school students, plays an important role in the 

growth and development of the country (3). Every 

year, a large number of students are prevented 

from their potential growth, and years are added to 

their educational years, this issue imposes huge 

costs on the economy of families and education (4, 

3). The most important sign of the success of the 

educational system in achieving its goals is the 

academic success rate of its students. Many factors 

affect academic success, including intelligence and 

talent, self-efficacy, effort, tenacity, etc. (5). 

Procrastination refers to a part of psychological 

characteristics in which delaying work or the 

responsibility of behavior is due to its 

unpleasantness and boringness, which in most 

situations leads to dissatisfaction with performance 

(6). Academic procrastination is common among 

students and causes them to get low grades, drop 

out of academic courses, fail academically, drop 

out of classes and school, and stay away from 

school assignments (7, 8). About 40 to 60 percent 

of students suffer from academic procrastination, 

which means delaying academic goals to a time 

and place where optimal performance is almost 

impossible (7). Another effective factor in 

improving the academic status of students is 

academic hope (8). Hope is by no means innate. 

Hope is introduced as a process of thinking about a 

goal with the motivation to move towards these 

goals (agent) and ways to reach these goals 

(passage) (7). Also, according to Hansen (7), 

academic hope is students' belief in their abilities 

to develop strategies to achieve goals and having 

the necessary motivation to use the strategy of 

maintaining a high level of positive affect as well 

as commitment to longer endurance and More 

effort to challenge and complete academic tasks 

(7). Hope is a reliable predictor of academic 

success and a basic need for students. In other 

words, hope is related to more competence in 

many areas of life, such as education (8) and it 

empowers students to overcome problems by 

focusing on success, and by increasing this 

possibility, they reach their goals. Are achieved 

(9). To improve the educational status and 

variables related to it, there are many therapeutic 

educational methods, including reality therapy and 

solution-oriented therapy (10). Among different 

therapeutic approaches, reality therapy is known 

more than other approaches for working with 

adolescents in educational environments (10). One 

of the main concepts in reality therapy is the 

emphasis on individual responsibility, which 

through counseling or teaching helps children and 

teenagers to accept the responsibility of their lives 

and thus find control over their lives more 

effectively (11). This approach is organized to help 

students plan and commit to a program that will 

improve their lives. Whenever the student's life 

path or the behavior he chooses to move this path 

does not work optimally, reality therapy training 

helps the person benefit from more efficient 

behavior (12). Considering the multidimensionality 

of procrastination and educational hope, to deal 

with this problem, we should move beyond the 

special focus on education methods and consider 

all these dimensions (13). It seems that the 

effectiveness of reality therapy and solution-

oriented therapy on academic procrastination and 

academic hope is an effective and highly 

processable method. On the other hand, it can be 

pointed out its practical importance, that in the 

practical aspect, the results of the research can be 

useful in the education programs for 

procrastinating students and their empowerment, 

and for school counselors and psychologists to 

provide specialized knowledge and use the results 

of the above research. 14). Therefore, considering 

that there has been limited research on the 

effectiveness of reality therapy and solution-
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oriented education on students' psychological and 

social problems, it seems necessary to research 

comparing the effectiveness of reality therapy and 

solution-oriented therapy on procrastination. 

Academic work and academic hope of female 

students should be done. 

Methods 

The present research is semi-experimental. The 

statistical population of this research included all 

the female students of the second stage of 

secondary education Bandar Abbas in the 

academic year of 2024. Sampling was done in such 

a way that Bandar Abbaseducation was divided by 

students into four regions, North, South, East, and 

West, then 2 schools from each region and 2 

classes from each school to obtain the number of 

samples with the required criteria randomly. 

Simple was chosen. Then the academic 

procrastination and academic hope questionnaires 

were distributed among the students of these 

classes, the students who had a high score in 

academic procrastination and a low score in 

academic hope were identified and 45 of these 

students were randomly selected in The test groups 

of circuit solution (15 people), reality therapy test 

(15 people) and evidence (15 people) were 

replaced. Reality therapy educational interventions 

(including a 10-session training protocol and two 

90-minute sessions per week) and circuit solutions 

(including an 8-session training protocol and two 

90-minute sessions per week) by an experienced 

and certified therapist and counselor as well as a 

researcher under the title of assistant and managing 

sessions who had completed courses in solution-

oriented therapy and reality therapy, They were 

proficient in these trainings, along with the student 

himself as an assistant, it was carried out on the 

experimental groups. The control group did not 

receive any intervention, and after the completion 

of the training, a post-test was taken from all three 

groups. The entry criteria included teenage 

students, studying in the second level of secondary 

school, age group 15-18 years old, students' 

consent to participate in the research, lack of 

severe mental disorders through Milon's clinical 

test in the counseling center, regular and regular 

attendance at treatment sessions. Exclusion criteria 

are voluntary and free withdrawal from the study, 

history of taking any psychiatric medication or 

severe mental disorders through Milon's clinical 

test at the counseling center, not participating in 

reality therapy and solution-oriented training 

courses, absence of more than two sessions, death 

And immigration was a subject. 

Tools 

Data collection was done at two levels, field and 

library. In this way, firstly, at the library level, the 

desired sources were studied regarding the 

variables. At this level of work, by collecting the 

desired materials and categorizing the backgrounds 

related to the subject, the statement of the problem, 

goals, and hypotheses of the research were 

formulated. Then, at the field level, with a 

questionnaire tool (academic procrastination 

questionnaire of Rothblum and Solomon, 1984, 

Campbell and Cowen academic hope 

questionnaire) and reality therapy training for 10 

sessions of 90 minutes (two sessions per week) and 

circuit solution for 8 sessions of 90 Minutes (two 

sessions per week), quantitative variables were 

collected. Which was finally analyzed discussed 

and concluded after collecting them. 

1. Academic procrastination questionnaire by 

Rothbloom and Solomon (1984) 

The Academic Procrastination Questionnaire 

was created by Rothbloom and Solomon in 1984 to 

investigate procrastination in the three areas of 

homework preparation, exam preparation, and 

half-year report preparation. The scale of 

homework preparation includes 8 items, 

preparation for the exam includes 11 items, and 

preparation of the half-year report includes 8 items. 

This questionnaire has 27 items and was used by 

Dehghani for the first time in Iran. The way to 

answer the items is that the respondents indicate 

their level of agreement with each item by 

choosing one of the options "never", "rarely", 

"most of the time" and "always", which 

corresponds to the option "never". Score 1, "rarely" 

score 2, "most of the time" score 3, "always" score 

 [
 D

O
I:

 1
0.

18
50

2/
jc

hr
.v

13
i2

9.
17

56
6 

] 
 [

 D
ow

nl
oa

de
d 

fr
om

 jh
r.

ss
u.

ac
.ir

 o
n 

20
25

-0
1-

20
 ]

 

                               3 / 8

http://dx.doi.org/10.18502/jchr.v13i29.17566
https://jhr.ssu.ac.ir/article-1-1103-en.html


Comparing the Effectiveness of Reality Therapy  …  

 

262   CCBY 4.0 

4. A higher score in this questionnaire indicates 

more procrastination. Solomon and Rothblum 

reported the validity of the tool with the internal 

consistency method of 0.84 and its reliability with 

Cronbach's alpha method of 0.64. Also, the 

validity of the questionnaire in the research of 

Nowrozi et al. was calculated using the factor 

analysis method, and the findings indicated the 

desired validity of the questionnaire so that the 

reliability of this scale using Cronbach's alpha 

coefficient was 0.79 and the validity of the scale 

using the internal consistency method was 0.84. 0 

was reported (15). 

2. Campbell and Cowen's Educational Hope 

Questionnaire (2001)  

This questionnaire was created by Campbell and 

Cowen, which contains 9 questions and is graded 

on a 5-point Likert scale ranging from completely 

agree (score 5) to disagree (score 1). This scale 

measures the two components of agency and 

passages. Shorey and Snyder reported favorable 

concurrent validity as well as Cronbach's alpha 

reliability of the original instrument, with which 

this instrument has high content consistency. 

Campbell and Cowen have reported moderate to 

high reliability for this questionnaire using 

Cronbach's alpha of 0.89. In Iran, Sohrabi and 

Samani extracted the factor structure of this tool 

using the factor analysis method standardized the 

educational hope scale, and adapted it to the 

Iranian society. In Janabadi's study, Cronbach's 

alpha of 0.70 was reported for both dimensions 

(16). 

The benefits of participating in this free 

educational program (reducing problems related to 

procrastination symptoms and increasing academic 

hope) and the consequences of dropping out of the 

study (distorting the results and hiding the true 

effect of the treatment program, as well as losing 

an opportunity to improve procrastination and 

academic hope) It was fully presented to them. The 

intended research did not seek a specific result for 

the experimental groups, and the only result was 

attendance in the educational sessions in the form 

of 10 and 8 90-minute sessions, for the control 

group, it was done after the interventions were 

followed up, and in this way, the ethical principles 

related to the control group were controlled. It 

should be noted that the ethics code of this 

research is IR.IAU.BA.REC.1403.005. To analyze 

the data, first, the data was analyzed using 

descriptive statistics including mean, standard 

deviation, frequency, tables, and graphs, and then 

according to the design of the current research, 

which is a semi-experimental design. For data 

analysis, multivariate analysis of covariance and 

Bonferroni's post hoc test were used to check 

research hypotheses using SPSS-26 statistical 

software. 

Results 

The average and standard deviation of the age of 

the subjects in the reality therapy group was 16.13 

± 0.99 years. These averages were 16.20 ± 1.04 

years for the circuit solution group and 16.66 ± 

1.11 years for the control group. Most of the 

participants in the research (53.3%) are in the 11th 

grade, in solution-oriented therapy, 40% are in the 

11th grade and 46.7% of the sample in the control 

group are also in the 12th grade. 

 

Table 1. The results of the Bonferroni test in the analysis of variance to examine the difference in the post-test mean of 

the groups in pairs in the academic procrastination variable. 

Variable Group Group Mean difference Standard error P-value 

Academic procrastination 
Reality therapy 

Solution-oriented -11.80 1.190 0.01 

Control -41.06 1.190 0.01 

Solution-oriented Control -29.26 1.190 0.01 

 

The results of the above table show that in the 

variable of academic procrastination, according to 

the difference between the averages of reality 

therapy and solution-oriented with the control 

group, the effectiveness of reality therapy was 

more effective than the solution-oriented group. 
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According to this finding, the research hypothesis 

states "there is a difference between the 

effectiveness of reality therapy and solution-

oriented therapy on academic procrastination of 

female students." It is confirmed. 

 

Table 2. The results of the Bonferroni test in the analysis of variance to check the difference in the post-test mean of the 

groups in pairs in the educational hope variable 

Variable Group Group Mean difference Standard error P-value 

Academic hope 
Reality therapy 

Solution-oriented 7.13 0.853 0.01 

Control 15.20 0.853 0.01 

Solution-oriented Control 8.06 0.853 0.01 

 

The results of the above table show that in the 

variable of educational hope, according to the 

difference between the averages of reality therapy 

and solution-oriented with the control group, 

reality therapy was more effective than the 

solution-oriented group. According to this finding, 

the research hypothesis that states "there is a 

difference between the effectiveness of reality 

therapy and solution-oriented therapy on the 

academic hope of female students." is confirmed. 

Conclusion  

This research was conducted to compare the 

effectiveness of reality therapy and solution-

oriented therapy on academic procrastination and 

academic hope of female students in the second 

grade of high school in Bandar Abbas city. The 

statistical population of this research includes all 

female students of the second level of high school 

in Bandar Abbas in the academic year 1402-1403. 

The results of the table show that the post-test 

average of academic procrastination and the 

dimensions of homework preparation, preparation 

for the exam, and preparation of the half-year 

report decreased, and academic hope and the 

dimensions of agency and passages increased in 

the experimental groups compared to the pre-test. 

While the mean of the post-test and pre-test of the 

control group did not differ. Also, reality therapy 

and solution-oriented methods have been 

significantly effective in reducing academic 

procrastination and aspects of preparing 

assignments, preparing for exams, and preparing 

half-year reports, and increasing academic hope 

and aspects of agency and transitions. These results 

mean that reality therapy and solution-oriented 

therapy have been able to reduce and increase 

overall academic procrastination and overall 

academic hope in the experimental groups, 

respectively, compared to the control group. 

However, the researcher did not find research that 

compares the effect of two treatments, reality 

therapy and solution-oriented treatment, on 

procrastination and academic hope. But the results 

of this research are a confirmation of the research 

findings of Soleimani et al. (22), Pour Del and 

Samari Safa (23), Babaei, Reza Khani (24), Ayar 

and Sayankogelari (25), Torrance et al. (26), Smith 

and McDuff (27), who found that reality therapy 

and a solution based on Reducing work 

procrastination and academic burnout and 

increasing progress, vitality and academic hope 

have a significant impact. Also, Sagro-Pazos and 

Rice-De Cozar (28) found in research entitled The 

effect of reality therapy on reducing academic 

procrastination that group counseling in the form 

of reality therapy has a significant effect on 

reducing academic procrastination. Motahari 

Nasab et al. (29) also found in research titled The 

Effectiveness of Reality Therapy on Student 

Procrastination and Self-discipline that reality 

therapy interventions significantly reduce 

academic procrastination and increase self-

discipline. Also, Soleimani et al. (17) found in 

research that group reality therapy has a significant 

effect on increasing academic vitality and hope for 

education. Inconsistent results were not found 

regarding the effectiveness of reality therapy and 

the solution focused on procrastination and 

academic hope (29). 

In the reality therapy approach, we tried to 
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understand the reasons and motivations of the 

students for their behavior and help them evaluate 

their behavior and check whether their behavior 

leads to the desired result or not. This approach is a 

combination of existential ideas and behavioral 

techniques in which there is a great emphasis on 

responsibility and a sense of control, both of which 

are personality variables that have a positive 

relationship with motivation and a negative 

relationship with procrastination. In other words, 

students can be made to believe that they are 

ultimately responsible for meeting their needs 

under any circumstances. It may be hoped that they 

will understand the importance of various issues 

around them, including educational issues, in 

satisfying their needs, avoiding procrastination, 

and gaining the necessary motivation (18-20). 

Also, group reality therapy can determine the 

reason for the student's past failures by giving 

various tasks such as identifying irresponsible 

behavior and finding ineffective solutions used in 

the past, lack of control in the situation, and by 

giving exercises Treatment such as making 

responsible, symbolic choices, correctly analyzing 

the future, aims to improve the lifestyle and look 

correctly at individual situations and realities, and 

experience a better life with health and appropriate 

personal and social functioning and hope (22). 

Also, Bandura's observational learning model, 

describes how a person acquires various 

information and skills through observing the 

actions and consequences of other people's actions. 

A student learns skills by attending group training 

courses, and this acquisition of skills can in turn be 

one of the values of his life, which is the value of 

learning. By addressing this value, a person will 

feel self-efficacy, his self-confidence will increase 

and he will be able to make more efficient 

decisions, and finally, his hope for education will 

also increase (23). 

Conclusion 

The results of this study indicate that both 

approaches, especially reality therapy, were used to 

improve students' procrastination and academic 

hope and ultimately increase their academic 

progress. Thus, it is recommended to use this 

method for procrastination and academic hope of 

students in educational spaces. 
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